Formative Peer Review
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Fall 2007

This booklet contains information to provide faculty with an overview of Formative Peer Review and how the Arts and Humanities division make it part of faculty development activities.   Faculty may also be interested in an accompanying power point presentation located at the Arts and Humanities web site.  http://www.austincc.edu/ah
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Summative vs. Formative Evaluation

The literature on teaching evaluation describes two kinds of evaluation:  Summative and Formative.  The following definitions make the distinction 

Summative evaluation describes activities that are conducted to gain information needed to make personnel decisions such as promotion, reappointment, tenure, or comprehensive review of tenured faculty relative to teaching performance. Consequently, the information collected becomes part of the faculty personnel file. It is often more general and comparative in nature. It may provide results of ratings or rankings, or summary information. The information should provide comparative information which enables the evaluator to determine the quality of teaching performance with respect to the performance of other peers.

Formative evaluation describes activities that are to provide teachers with information that they can use to improve their teaching. The information is intended for their personal use, rather than public inspection. As a result, formative evaluation frequently is less formal, focuses on specific aspects of teaching, is ongoing, and includes a wide range of activities. It is a basis for the development of effective teaching throughout a career.

From North Carolina State University’s Web Site “Peer Review of Teaching” http://www.ncsu.edu/provost/peer_review/types.html
Austin Community College’s required faculty evaluation is summative evaluation.  Summative Evaluation does not provide mechanisms for faculty to improve their teaching in a safe and collegial manner.  The Arts and Humanities, as part of its goals to foster excellence, will now include Formative Teaching Evaluation as part of its yearly faculty evaluation process.  We will use a Teaching Team Concept to organize the Formative Peer Review Process.
Schedule for Arts and Humanities Teaching Teams

August 20-September 15


Dean introduces Teaching Team concept to department chairs and faculty.

1. Division Meeting with Department Chairs

2. Division Convocation

3. Emails

4. Materials in mailboxes


Departments organize department teaching teams

September 15-September 30

Teaching Teams, following the lead of Team Organizers, prepare themselves for class observations and formative evaluations 

September 21, 9:00-11:00

Dean/Chairs holds “How to” Meeting for those who can attend.  Otherwise, paper and/or electronic materials will be provided to everyone.

September 22—November 25


Teaching Teams observe each others’ classes and meet to discuss observations

November 25-December 17


Teaching Teams meet to discuss as group their observations and experiences.


Teaching Teams submit to Dean evaluations of the Teaching Team Project.

Teaching Team Organizers provide Teaching Team Participation Reports to Department Chairs.

January 15-31

Department Chairs include Teaching Team Participation Reports in faculty teaching evaluation materials.

Departments compile Teaching Team Participation Reports and submit to Dean.
Goals of Formative Peer Review

Taken from Peer Review of Teaching:  A Sourcebook, Nancy Van Note Chism.  Anker Publishing, 1999.

· Authentic feedback is built on a relationship of trust, honesty, and genuine concern for the individual.  Rivalries, flattery, and condescension get in the way of effective dialogue

· Descriptive information provides the colleague with concrete details on which decisions for change can be based.  It allows the colleague to consider whether the description fits his or her intentions and to make adjustments if not. (Example:  “Ninety percent of the class time was devoted to teacher talk,” or “The syllabus never list s the cause of the French Revolution as a topic to be treated.”)

· A focus on behavior rather than on personal attributes isolates those things that can be changed more easily and avoids associating personal blame the problems.  (Example:  It is better to say “I noticed that the students appeared tired when they did not have a break during the three hour class” than “You are really inconsiderate.”)

· Feedback that is rooted in the needs of the colleague is most helpful.  It is responsive to the self-identified questions that the colleague has, to the stage of his or her career, and to the individual’s capacity to absorb information and make necessary adjustments.  Reviewers should encourage colleagues to identify the question and concerns that they themselves have. (Examples:  In looking over this test, what items do you have uncertainties about? “Would you like suggestions for redoing the whole format or just changes on specific items?”)

· Peer Review activities should be followed by prompt feedback.  While recall of details is fresh and colleague expectations for response is high, dialogue between the peer reviewer and colleague should occur.  It is often helpful to schedule a meeting time for this exchange at the same time when the initial peer review activity is scheduled.

· Checking periodically during a feedback session to hear how comments are being heard and interpreted is helpful.  (Example:  Can you summarize the maide points I have made about what I saw in the laboratory exercise?”)

· If multiple peer reviewers are involved, it is useful to check for agreement on specific observations or advice. (Example:  “Did anyone else notice that students’ attention levels lagged after fifteen minutes of lecture?”  Do you find the layout of these handouts confusing?”)

· Feedback that is forward-looking helps the colleague to go beyond the peer review activity.  When suggestions for specific change or a plan for development are part of a feedback session, the colleague can identify a practical outcome.  (Example:  “I would suggest that you limit the content of your overhead transparencies and use a bigger, bolder font so that student stop complaining that they cannot see them or copy them down quickly.”)

Procedure for Class Observation in Formative Peer Review

Taken from Peer Review of Teaching:  A Sourcebook, Nancy Van Note Chism.  Anker Publishing, 1999.

· Preobservations information is necessary to provide the contextual information about the course, instructor, and students, It is best to obtain this face to face, but a telephone conversation or written description from t he course instructor can be used if there are no opportunities for a meeting.  

· During the preobservation conference, information on the instructor’s concerns and results of prior feedback would help focus the evaluation.  The instructor, may, for example., ask the observer to pay particular attention to discussion-leading skills.

· During the classroom observation, a variety of approaches can be used to focus the observation.  These included a holistic approach followed by a narrative report, an analytical approach that used a checklist or rating for to access specific aspects of the class.

· The approach used by the observer should permit the gather of specific information so that concrete details and suggestions can be recorded for later review with the instructor.  Extensive notes should be taken since a rich descriptive record will be helpful in debriefing.

· The observer should try to be as unobtrusive as possible.  The instructor might refer to the presence of the observer at the beginning of class if this seems necessary but should refrain from making explanatory comments that might affect the behavior of the students.  If the review is not staying for the whole class, the instructor should know this in advance (as in a three-hour class).

· To allow the instructor and class to relax into typical patterns of behavior, observing over a substantial amount of time is necessary.  In the case of a one-hour class, the entire class should be observed.  For longer classes, a one-hour segment can be shoes, based on the information gather during the preobservation stage as to which segment would be most appropriate.  

· Following the observation, the observer should complete the notes, forms, and other reports while the information is fresh.

· Personal feedback after the observation is essential.  The peer and instructor should debrief the class session, with each providing reflections.  The observer should provide constructive feedback with the goal of helping the instructor to map a strategy for improvement.
Guidelines for Arts and Humanities Teaching Teams

1. Department Chairs, in consultation with their departments and with the Dean determine the frequency and scope of implementing the Teaching Team Concept.

2. Department Chairs will lead the creation of Teaching Teams.
3. Teaching Teams should consist of 4 to 5 members.
4. Department Chair insures that one Team Member is selected as Team Organizer.

5. Teaching Teams should consist of members who teach the same or similar courses.

6. When possible, Teaching Teams should be located on a single campus.

7. Each member of a Teaching Team should visit at least two other teachers’ classes.

8. A member should visit the same teacher’s class twice—Therefore, each member should visit at least 4 individual classes. More visitations are encouraged but not required.
9. If possible, a member should not visit a class taught by a friend or by a member who visits his/her class.

10. The dates of visitations should be worked out in advance between the two faculty members; and they should report visitation dates to the team organizer.  Unscheduled visitations are discouraged.
11. The Observed Teacher should share pertinent information about the class with the Visiting Teacher several days before the class visit.

12. If possible, the Visiting Teacher should meet with the Observed Teacher within two weeks following the visit to discuss observations.
13. The entire Teaching Team should meet to discuss their experiences.

14.
However, departments need to focus on their faculty’s and department’s needs and should not follow the guideline when the guidelines do not serve their needs. 

Duties of Departments, Teams, and Team Organizer

1. If the departments decide to use the Teaching Team model, this list of duties will help organize them.

2. After the department determines the membership of individual Teaching Teams, the department will identify the Team Organizer for each Teaching Team.  Departments will do this in the manner that best suites the needs of the department.  The Department Chair can appoint teams and appoint Team Organizers.

3. Once the Team Organizer is identified, he/she will promptly contact Team Members and with them determine who will visit whose classes.  This can be determined through random selection or other means.  Team members who are friends are discouraged from observing one another’s classes.  The Team Organizer will do his or her best to accommodate Team Members; however, we should recognize that some Team Members will have appear on campuses at times other than teaching times and will have to travel to other campuses.
4. The Team Organizer will maintain a schedule of class visitations, individual review sessions, team meetings.  The Team Organizer will send out periodical reminders to Team Members.  These reminders need not be reminders of specific class visitations; they can be simply reminders that the Formative Peer Review Process is taking place, and where Team Member should be in the process.
5. In December, the Team Organizer will collect copies of the Class Observation Forms and other relevant materials from the Team Members.  The Team Organizer will use these forms to confirm observations and conferences.  After completing the Teaching Team Report and sending it to the Department Chair, the Team Organizer will destroy or return all Class Observations Forms to the Observed Teacher.
6. The Team Organizer, nor any other Team Member, will report to the Department Chair or to the Dean, or to any others outside the Team, details revealed in Class Observation Forms or Team discussions.  
7. Department Chairs can use participation in the Formative Review (as documented in the Teaching Team Report) as part of the department’s Teaching Evaluation Process.  

8. Departments will compile a Teaching Team Report for the department and submit to the Dean.

ACC’s Classroom Observation Material
The following information from ACC’s Faculty Evaluation web pages describes a process that is summative in approach.  It is offered here, however, to provide background to ACC’s commitment to teaching and faculty excellence, and to academic freedom.  In addition, the “Classroom Observation Checklist” is included.  While this form is a rating form—“Excellent,” “Acceptable,” “Could Improve”—is not recommended for Formative Peer Review, it does list elements of good classroom management that might become part of a teaching team’s discussion.  One way to use the form would be to simply mark if the element of classroom is “Present” or “Absent.”

New Full-time and Adjunct Faculty Classroom Observation

Criteria for Evaluating Classroom Observation

Elements in Effective Classroom Instruction

Definitions of Classroom Observation Checklist Ratings

http://www.austincc.edu/hr/eval/procedures/ClassroomObserve.pdf 
Classroom Observation Checklist

http://www.austincc.edu/hr/eval/procedures/ClassObservCheck.pdf
Material from Other Colleges

The following material are offered for those who would like further discussion about Peer Review and examples of how other colleges suggest faculty consider and implement Peer Review

“Classroom Observation,” CIDR Teaching and Learning Bulletin, 


University of Washington


http://www.austincc.edu/hr/eval/procedures/ClassObservCheck.pdf
How Do I Conduct a Review of a Colleague’s Teaching, University


of Wisconsin-Madison

http://www.provost.wisc.edu/archives/ccae/MOO/reviewer.html
Students and Faculty Criteria for Excellent Teaching, Cornell University

http://www.clt.cornell.edu/resources/teh/ch4.html
 Materials from Peer Review of Teaching by Nancy Van Note Chism

Peer Review of Teaching, by Nancy Van Note Chism, is an excellent, small book by one of the acknowledged experts in the field of faculty evaluation.  If you wish, we can purchase the book for you to look at.  This booklet includes pages from the book dealing with narrative reviews and checklist reviews.   Respecting copyright, these materials are not placed on our web.

Preparation for Observation


Narrative Log


Narrative Prompts


Checklist Forms


Scaled Rating Forms

Class Observation Notes (Form)
This form is located at 

http://depts.washington.edu/cidrweb/resources/observation-notes.pdf
