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“What I hear, I forget

What I see, I remember

What I do, I understand”   Confucius

Good Practices for Service Learning and Civic Engagement

The members of the Service Learning community are generous with their ideas, their resources, their lessons learned, and their stories of success.  This document is a compilation from many members of that generous community across the country.  We owe our thanks to each and every one of them.
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Chapter One, Overview

With thanks to Berea College and their Center for Excellence in Learning through Service (CELTS).

There are THREE KEYS to effective Service Learning.

1) A collaborative partnership between the college and the community.

2) Applying academic knowledge and critical thinking skills.

3) Reflection and assessment leading to greater understanding of course content and civic engagement.
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The First Key:  A Collaborative Partnership

“Collaborative” is the key word.  The Service Learning project should be relevant and beneficial to both the college and the community and should result from shared dialogue and negotiation.

The Second Key:  Academic Knowledge

Students take what they are learning through course readings, classroom discussions, and faculty lectures, and they apply their learning to a community setting.  The application of academic knowledge allows theories to come to life and provides students with opportunities to find relevance and meaning in their course content.
The Third Key:  Reflection and Assessment

Reflection refers to any activity that ties the first two elements together.  For example, classroom discussions, journals, synthesis papers, and end-of-semester presentations can all serve as forms of reflection.  Reflection activities offer students the opportunity to develop a deeper understanding of course content, as well as to consider how their course content and service learning activity are related to their community, social issues, and career goals.
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The Elements of Effective Service Learning:  Preparation, Action, Reflection
Adapted from the Maryland State Department of Education School-Based Service-Learning Best Practices

The following describes the key elements of an effective service learning approach that focuses on the student:  
· how the student prepares, 
· how the student takes action, 
· how the student reflects on his/her learning.  
In an effective program, the student meets a recognized community need, achieves curricular objectives, gains necessary knowledge and skills, plans ahead, works with existing organizations, develops responsibility, and reflects through experience.
The Student Meets a Recognized Need in the Community
Preparation:  Examine a pressing community need.  Strategize to address problems associated with community need.

Action:  Provide direct, indirect, and/or advocacy service.
Students work to identify pressing community needs and devise and participate in projects that address those needs. The Corporation for National and Community Service categorizes community needs as related to: health, education, environment, or public safety. 

Approach 1: Provide short-term assistance addressing a community need
Approach 2: Provide ongoing assistance addressing a community need
Approach 3: Work toward a lasting solution to a community problem

The Student Achieves Curricular Objectives
Preparation:  Use academic standards to establish mastery objectives.  Apply academic learning to recognized community need.

Action:  Assess progress toward attainment of mastery objectives.
Service Learning provides an opportunity for classroom knowledge to be applied and tested in real-life settings. Service Learning projects should meet existing course outcomes in an experiential manner. Engaging students in high quality service learning experiences develops skills such as those assessed through various state standardized assessment exams.  

    Approach 1: Incorporate service learning into a unit
Approach 2: Use service learning to unify the teaching of content and skills throughout the year
Approach 3: Teach content and/or skills in different disciplines using service learning throughout the year

The Student Gains Necessary Knowledge and Skills
Preparation:  Explore citizenship and career options.  Understand expectations associated with participation.

Action:  Cooperate with team members and community partners.
To effectively engage in a project, students must understand the issue they will be addressing. As part of preparing to engage in Service Learning, students are often required to conduct research, read articles, and listen to guest speakers. Students also need to learn project specific skills, as well as explore issues related to citizenship and civic engagement. 

Acquiring and using skills and knowledge in service settings will be novel for most students. It may even be scary. To serve effectively, students may need to practice skills particular to the service setting, such as speaking up when working with hearing-impaired senior citizens or asking open-ended questions when tutoring. Despite their previous service, more knowledge about the issue and an improvement of skills will enhance students’ learning and service experiences.
Approach 1: Equip students with knowledge and skills at the beginning of the experience
Approach 2: Equip students with knowledge and skills as needs arise or as the project changes

The Student Plans Ahead
Preparation:  Identify tasks, timelines, and outcomes.  Assess own skills and interests.

Action:  Take leadership opportunities.
As with all effective instruction, an action plan must be created which features specific objectives to be achieved through the activity. Service Learning requires teachers, students, and community organizations to carefully plan out projects and work collaboratively.  Engaging students in service learning, especially for the first time, requires planning.  Initially, service learning sounds simple and straightforward. But to ensure that both service and learning occur, teachers must work through the details. Planning well the first time makes future service learning even easier. Planning with others opens new doors for teacher collaboration and student learning

Approach 1: Plan service-learning independently
Approach 2: Collaborate with colleagues, students, and others to plan service learning

The Student Works with Existing Service Organizations
Preparation:  Identify non-profit, tax-exempt community organizations with which to partner.

Action:  Create collaborative, reciprocal relationships through involvement.

Reflection:  Respect the human dignity and contributions of others.

Service-learning experiences provide opportunities for students to learn about their communities, explore career possibilities, and work with diverse groups of individuals. Quality projects involve community organizations as partners.  Inviting community members to help design and participate in service learning lends value to the activities and encourages students to get involved as part of a larger community effort. This act ensures that the service meets a genuine, identifiable need. 
The act of involving a community partner provides an “audience” for student learning and performance beyond the teacher, which significantly increases students’ motivation and the quality of their work. Establishing community partnerships benefits both the school and the community. Students have the opportunity to interact with adults in real world settings and situations. Working together, the school and community share resources and become stakeholders in each other’s arenas.

Approach 1: A teacher consults with community partner for information and resources
Approach 2: Students interact with community partners
Approach 3: Students, teachers, and community partners collaborate as an action team
The Student Develops Responsibility
Reflection:  Evaluate own performance.

Action:  Strengthen character through civic engagement.  Participate in a range of service opportunities.

High quality service learning allows students to take leadership and ownership over the projects performed. Students learn important school, work, and life skills such as working as a team, organizing and scheduling activities, and problem solving when given increased responsibility for the success of projects. Students are most eager to participate in service learning when they have some say in what happens, how it happens, when it happens, and what role they will play. The teacher’s challenge is to create a climate that encourages students to take risks and responsibility.

Approach 1: Establish choices for students in how they implement the teacher planned service learning

Approach 2: Share responsibility with students for service-learning development and implementation

Approach 3: Facilitate student definition, coordination, and implementation of service learning

The Student Reflects Through Experience
Reflection:  Evaluate overall impact of service and learning.  Analyze what was learned from multiple perspectives.  Explore next steps to continue service learning involvement.
Through reflection activities in the form of discussions, journaling, performing, writing, etc., students come to more fully understand the connection of their schoolwork to the service work performed. Reflection helps students explore the cycle of: What & Why? So What? Now What? Students think about their service experience and receive reactions, allowing them to gain a new perspective on their experience and to think more deeply about their service and the issue addressed.

Approach 1: At the end of the experience, students contemplate their service learning experience and receive response
Approach 2: Throughout the process, students contemplate their service learning experience and receive responses
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Chapter Two:  Principles for School/Community Engagement

With thanks to the Center for Teaching at the University of Iowa. For additional information, visit the International Partnership for Service-Learning and Leadership and their Principles of Good Practice.

Service Learning allows for collaboration between educational institutions and local community partners.  In order to develop strong collaborative relationships with lasting impact, consider these principles.

1. Think about the big picture.  

a. What are the goals and mission of the agency?  How does the agency’s mission dovetail with the course mission and with student learning objectives?  Is this a good match? 

b. Assess the project’s mission, goals, and needs for each partner to ensure that partnership will be a good “fit.”  

c. Engage in preparatory work including learning about and understanding the community partner and audiences served; assess the community agency’s capacity to handle the partnership; and ensure both partners hold a shared vision of the project’s goals.

2. Assess and respect the needs of the community partners. 

a. Solicit the community host’s view of the usefulness of the service and whether the benefits are sufficient to offset the agency time spent in planning, supervising, and evaluating the program.  

b. What assets and skills does the organization have and what assets and skills are missing?  Can students help fill those needs in a way that not only will help the agency/community partner but will also help the student learn course content?

3. Plan for project impact with community partners. 

a. Build rapport with clear statements of the academic and community agendas.  What are the learning objectives of the course?  Who are the students and what are their skills?  How can the agency, students, and instructors work together to meet the needs of all partners?  

b. Seek to involve organizational staff and clients in identifying needs and opportunities the project will address. 

c. Ensure a process exists for clients and staff to provide feedback about the project to faculty, students, and staff.

4. Invest sufficient time at the beginning to prepare for the project. 

a. Establish responsibilities and roles; determine a project timeline amenable to both parties; and formulate a contract or letter-of-understanding.  

b. Know the nuts-and-bolts of what the partnership will entail.  Discuss the possible need for volunteer training development and completion; background checks; decisions about liability; confidentiality policies and procedures.  

c. The partnership agreement should address such things as the expectations of what the organization will provide, what the faculty will provide, and what the students will provide.  What is the students’ time commitment and when will it occur during the arc of the semester?  What are the students’ specific tasks?  Who will supervise them?  Be sure to consider the impact of the school calendar and student skill sets on the ability to achieve the project goals.  

d. Ensure that the agreed-upon activities will provide service learning opportunities and not just a service to the agency.  Include plans for how continuity can be achieved from one cohort of students to another within the agency-defined project.

5. Prepare students, staff and faculty members for the project. 
a. Make sure that students understand that they will be graded on their understanding of course content, not on their service.  

b. Train and orient everyone about expectations and methodologies, undertake a risk assessment and develop a risk management plan; provide opportunities for everyone to share experiences; and alert students to any safety concerns. Liability issues are usually considered on a case-by-case basis.  

c. Ensure that students receive ongoing supervision and support from both the community agency and the teacher of record.

6. Understand the potential cultural differences between the students and those served and how the differences can affect the experiences for both parties.

7. Maintain communication between community partners and the school. 

a. Use continuous evaluation to make mid-course adjustments and share evaluation feedback with both the agency leaders and faculty-staff members.  

b. Discuss with community partners who will assess student service and student learning.  If the community partner will be involved in assessing students, jointly discuss how that will take place and include in the instructor/community partner agreement.  

c. Discuss with community partner how to assess the larger outcomes of the service learning project and partnership.  

d. Involve agency partners as instructional partners in guiding student reflection.

8. End with a “lessons learned” piece.  Have a summative evaluation and reflection opportunity for all partners to discuss what worked and what did not with the project.  All parties should complete assessment and evaluation tools about the partnership and results should be distributed to all parties involved.
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Chapter Three:  Combining Service and Learning and Instruction
With thanks to Portland Community College faculty, Service Learning staff, and community partners.

These practices support the effective integration of service experiences and course learning.

Learning Objectives:

· Instructors clearly communicate service learning objectives to students.

· Instructors engage students in establishing or modifying objectives to fit their personal learning goals.

· Instructors establish criteria for the selection of service placements related to the learning objectives.

· Instructors and students communicate learning objectives to community partners.

· Instructors and community partners collaborate to match learning objectives and service opportunities.

· Credit is earned for the learning that students demonstrate, not for the service itself.

Orientation:

· Instructors and community partners orient students to service expectations, issues addressed, populations served, and strategies for success.

· Community partners and experienced students participate in orientations on campus and at the sites.

Service:

· Students engage in responsible and challenging actions that meet community needs.

· Students find placements with organizations that provide excellent volunteer supervision and that support and understand service learning.

· Service projects are designed through collaboration between community partners, faculty, and students.

· Students honor commitments they make to community partners.

Timing:

· Students contact sites early in the quarter or semester.

· Community contacts respond quickly to student inquiries.

· Instructors are aware of minimum hours needed for effective service at sites.

· Faculty and community partners encourage students to continue serving beyond the quarter or semester.

Communication:

· Instructors and community partners use information on the Service Learning agreement to manage risk and to facilitate ongoing communication.

· Instructors, students, and community partners provide feedback to each other through dialogue, evaluation summaries, and reflection summaries.

Reflection:

· Instructors help students reflect on their service, examine issues raised through service, and articulate linkages between their service experiences and course objectives.

· When possible, in courses where service learning is optional, instructors include other students in reflection on the issues raised through service.
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An Effective and Sustained Program

Honnet, E. P., and Poulson, S. J. (1989).  Principles of good practice for combining service and learning.  Wingspread Special Report.  Racine, WI:  The Johnson Foundation.

The Wingspread Principles of Good Practice for Combining Service and Learning are the product of a two-year process by experienced practitioners to articulate what they learned and discovered to be the best practices for combining community service with student learning and development.

Finalized in the spring of 1989 at the historic Wingspread Conference, hosted by the Johnson Foundation, the Principles represent the collaborative effort of more than 75 national and regional organizations committed to community service and experiential education.  The Principles have since been regarded as the foundation for all effective service learning programs by schools and campuses across the nation.

An effective and sustained program meets the following standards.
1. An effective program engages people in responsible and challenging actions for the common good.

2. An effective program provides structured opportunities for people to reflect critically on their service experience.

3. An effective program articulates clear service and learning goals for everyone involved.

4. An effective program allows for those with needs to define those needs.

5. An effective program clarifies the responsibilities of each person and organization involved.

6. An effective program matches service providers and service needs through a process that recognizes changing circumstances.

7. An effective program expects genuine, active, and sustained organizational commitment.

8. An effective program includes training, supervision, monitoring, support, recognition, and evaluation to meet service and learning goals.

9. An effective program insures that the time commitment for service and learning is flexible, appropriate, and in the best interests of all involved.

10. An effective program is committed to program participation by and with diverse populations.
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Chapter Four:  Instruction:  Recommended Best Practices and Examples
Developed by Class Focus Group, Fall 1999.  The practices described below are based on The Essential Elements for Service-learning, developed by the National Youth Leadership Council.

BEST PRACTICE 1: Curricular Goals
Curricular goals are clearly defined and clearly stated.


EXAMPLE: During service to improve the local nature trail, students are given the task of mapping four individual animal and plant habitats.

BEST PRACTICE 2: Assessment
Student achievement of curricular goals is regularly assessed.


EXAMPLE: The habitat maps are compared to a rubric or checklist of expectations provided to students beforehand.

BEST PRACTICE 3: Service Goals
Service goals that meet a genuine community need are clearly stated.


EXAMPLE: Students understand that without their help and care, the nature trail will become unusable.

BEST PRACTICE 4: Evaluation
Service goals are evaluated.


EXAMPLE: Students, teacher, and a community advisor (if one is involved) look at the results of the trail clean-up and determine how successful it was and what more could be done.

BEST PRACTICE 5: Challenges
The learning and service goals stretch participants to develop in new or challenging ways.


EXAMPLE: Students are responsible for working in teams, organizing their own tools and jobs, and deciding when they will break to do the map assignment.

BEST PRACTICE 6: Participation
Selection, design and evaluation of the project is shared by all participants, especially students. 


EXAMPLE: Students, teacher, and community advisor investigate and discuss needs, and eventually brainstorm a list of tasks to accomplish on the trail. Each shares in the final evaluation.


BEST PRACTICE 7: Diversity
Opportunities are offered to discuss and value differences or to interact with a variety of individuals or groups.


EXAMPLE: Community advisor has mobility challenges and uses a cane and walks slowly. Students help her through difficult places on the trail.


BEST PRACTICE 8: Community Connections
Connections to the community are made that build knowledge about the community, identify community resources, and cultivate partnerships.

EXAMPLE: The community advisor asks if she can bring her bird-watching group to the nature trail for a guided tour by the students.


BEST PRACTICE 9: Participant Preparation
All participants are prepared with the knowledge and skills needed to perform the service.


EXAMPLE: Students understand through previous walks on the trail where there are things to look out for (poisonous plants, wasp nests, etc.).


BEST PRACTICE 10: Reflection
All participants are involved in multiple methods of reflection.


EXAMPLE: Students sit in their groups to evaluate their group’s work, and then write with the larger group in their field journals.


BEST PRACTICE 11: Celebration
All achievements are celebrated and all participants are recognized.


EXAMPLE: The trail group’s work is recognized at all-school meeting, and they invite their community partners to attend.
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Types of Service Learning Course Components

From Enos, S.L. and Troope, M.L.  (1996) “Service-learning in the curriculum.”  In B. Jacoby and Associates (Eds.), Service-learning in Higher Education:  Concepts and Practices, 156-181.  San Francisco:  Jossey-Bass.

1. Optional Within a Course

Students have the option to become involved in a service learning project. Portion of normal coursework is replaced with a service learning component.

2. Required Within a Course
All students are involved in service as an integrated aspect of the course.

3. Class Service Projects

Entire class is involved in one-time service project. One-time projects have different learning outcomes than ongoing service activities.

4. Independent “Fourth Credit” Option

Students negotiate with instructor to define parameters of service component and ways to document learning derived from service.  Students receive a “fourth credit” (e.g., for a three credit hour course).

5. Disciplinary Capstone Projects

Service learning builds upon students’ cumulative knowledge in a discipline and demonstrates integration of knowledge with real life issues.

6. Service Research Projects
Involve students in research within the community. The results of the research are communicated to an agency or community organization so it can be used to address community needs.
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Principles of Good Practice in Community Service Learning Pedagogy

See Howard, Jeffery, Ed., Michigan Journal of Community Service Learning:  Service-Learning Course Design Workbook, University of Michigan, OCSL Press, Summer 2001, pp. 16-19.

http://www.eric.ed.gov:80/ERICDocs/data/ericdocs2sql/content_storage_01/0000019b/80/19/4f/57.pdf 
Jeffery Howard offers a set of principles to insure full integration of students’ service experiences and course learning.  The following is excerpted from “Principles of Good Practice for Service-Learning Pedagogy”.

Principle 1:  Academic Credit is for Learning, Not for Service

In traditional courses, academic credit and grades are assigned based on students’ demonstration of academic learning as measured by the instructor.  It is no different in service learning courses.  Academic credit is not awarded for doing service or for the quality of the service, but rather for the students’ demonstration of academic and civic learning.

Principle 2:  Do Not Compromise Academic Rigor
The service component raises the learning challenge in a course.  Service learning students must not only master academic material as in traditional courses, but also learn how to learn from unstructured and ill-structured community experiences.  In addition, service learning course students must satisfy both academic and civic learning objectives.  All of this makes for challenging intellectual work, commensurate with rigorous academic standards.

Principle 3:  Establish Learning Objectives

It is a service learning maxim that one cannot develop a quality service learning course without first setting very explicit learning objectives.  This principle is foundational to service learning.  The addition of the community as a learning context multiplies the learning possibilities, thus deliberate planning of course academic and civic learning objectives is required.

Principle 4:  Establish Criteria for the Selection of Service Placements

Requiring students to serve in any community-based organization as part of a service learning course is tantamount to requiring students to read any book as part of a traditional course.  Faculty who are deliberate about establishing criteria for selecting community service placements will find that students are able to extract more relevant learning from their respective service experiences, and are more likely to meet course learning objectives.

Principle 5:  Provide Educationally Sound Learning Strategies To Harvest Community Learning and Realize Course Learning Objectives

Requiring service learning students to merely record their service activities and hours as their journal assignment is tantamount to requiring students in engineering to log their activities and hours in the lab.  Learning interventions that promote critical reflection, analysis, and application of service experiences enable learning.  These activities include classroom discussions, presentations, and journal and paper assignments that support analysis of service experiences in the context of the course academic and civic learning objectives.

Principle 6:  Prepare Students for Learning from the Community

Most students lack experience with both extracting and making meaning from experience and in merging it with other academic and civic course learning strategies.  Therefore, even an exemplary reflection journal assignment will yield, without sufficient support, uneven responses.  Allen Menlo (A Faculty Casebook on Community Service Learning, edited by Jeffrey Howard, University of Michigan, OCSL Press, 1993) identifies four competencies to accentuate learning from the community:  reflective listening, seeking feedback, acuity in observation, and mindfulness in thinking.

Principle 7:  Minimize the Distinction between the Students’ Community Learning Role and Classroom Learning Role

Classrooms and communities are very different learning contexts.  Each requires students to assume a different learner role.  Alternating between the passive learner role in the classroom and the active learner role in the community may challenge and even impede student learning.  The solution is to shape the learning environments so that students assume similar learning roles in both contexts.  Re-norm the traditional classroom toward one that values students as active learners.

Principle 8:  Rethink the Faculty Instructional Role

If faculty encourage students’ active learning in the classroom, what would be a concomitant and consistent change in one’s teaching role?  Commensurate with the proceeding principle’s recommendation for an active student learning posture, this principle advocates that service learning teachers, too, rethink their role.  An instructor role that would be most compatible with an active student role shifts away from a singular reliance on transmission of knowledge and toward mixed pedagogical methods that include learning facilitation and guidance.

Principle 9:  Be Prepared for Variation In, and Some Loss of Control With, Student Learning Outcomes
For those faculty who value homogeneity in student learning outcomes, as well as control of the learning environment, service learning may not be a good fit.  In service learning courses, one can anticipate greater heterogeneity in student learning outcomes and compromises to faculty control, and one must be prepared for this heterogeneity.

Principle 10:  Maximize the Community Responsibility Orientation of the Course

One of the necessary conditions of a service learning course is purposeful civic learning.  Designing classroom norms and learning strategies that not only enhance academic learning but also encourage civic learning are essential to purposeful civic learning.  For example, efforts to convert from individual to group assignments and from instructor-only to instructor and student review of student assignments, re-norms the teaching-learning process to be consistent with the civic orientation of service learning.
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Chapter Five, Evaluation, Assessment, Reflection
Compass Institute, James and Pamela Toole

National Youth Leadership Council
Evaluation

Evaluation is a means to gather information about service learning projects.  This can be used to assess the purpose and progress of a project, what has been learned from a service experience, and what proves most effective in educational terms for students.  Such evaluation can come from service recipients, teachers, and students, and can take the form of surveys, focus groups, rubrics, and student performance indictors.
Assessment

Some Methods for Assessing Student Service Learning Tasks

1. Behavior-oriented performance assessment

a. Observation at service site.  For instance, student demonstrates skills learned and/or success in service, such as tutoring elementary students in math, or working on an environmental project.

2. Product-oriented performance assessment

a. Tangible product.  This would include a completed project such as a house built or painted, a community problem solved, a tutored child who learned the subject.

3. Portfolio

a. Collection of sample work.  This could include journals, written observations, brochures, or other artifacts from the service project.

4. Personal Communication

a. Interview service learning student.  For instance, class discussion (ongoing reporting, processing, questioning); public presentation (video, public speech, display); peer review (present project and answer questions in class).

5. Reports/evaluations 

a. Site supervisor assessment; faculty assessment; service learning student self-assessment.
Reflection:  Connecting Service to Academic Learning

Best Practices for Reflection

University of Scranton, Office of Service Learning, http://academic.scranton.edu/department/cps/service_learning/ 

Reflection activities work best when they are designed well, planned in advanced, and implemented thoughtfully. Reflection is a continuous process and activities can occur at any time during the process. Effective reflection incorporates the following best practices:

1. Reflection activities should clearly link the service-learning experience to academic standards and curriculum objectives. Where appropriate, students should take part in the planning of the reflective process.

2. Reflection activities should incorporate various learning styles (visual, auditory, kinesthetic) and experiences to encourage students to think in different ways.

3. Reflection activities should challenge students to test assumptions about their values and to explore, clarify, and, where appropriate, alter their values.

4. Reflection should occur before, during, and after the service-learning experience.

5. Frequent opportunities for discussion of service should be provided so students can interact with their peers, mentors, and those they serve.

6. Teachers should provide continual feedback to students so they can improve their critical thinking and analytical skills during the reflective process. 
Some suggested reflective assignments
Directed writings ask students to consider the service experience within the framework of course content. The instructor identifies a section from the textbook or class readings (e.g., quotes, statistics, key concepts) and structures a question for students to answer in 1-2 pages. A list of directed writings can be provided at the beginning of the semester.

Experiential research papers ask students to identify an underlying social issue they have encountered at the service site. Students then research the social issue. Based on their experience and library research, students make recommendations to the agency for future action. Class presentations of the experiential research paper can culminate semester work.

E-mail discussion or an online blog is a way to facilitate reflection with the instructor and peers involved in service projects. Students write weekly summaries and identify critical incidents that occurred at the service site. Instructors can post questions for consideration and topics for directed writings. A log of the e-mail discussions can be printed as data to the group about the learning that occurred from the service experience.

Ethical case studies give students the opportunity to analyze a situation and gain practice in ethical decision making as they choose a course of action. Students write up a case study of an ethical dilemma they have confronted at the service site, including a description of the context, the individuals involved, and the controversy or event that created the ethical dilemma. Case studies are read in class and students discuss the situation and identify how they would respond.

Service learning portfolios contain evidence of both processes and products completed and ask students to assess their work in terms of the learning objectives of the course. Portfolios can contain any of the following: service learning contract, weekly log, personal journal, impact statement, directed writings, photo essay, products completed during the service experience (e.g., agency brochure, lesson plans, advocacy letters). Students write an evaluation essay providing a self-assessment of how effectively they met the learning and service objectives of the course.

Personal narratives are based on journal entries written regularly during the semester. Students can create a fictional story about themselves as a learner in the course. This activity sets a context for reflection throughout the semester with attention directed to a finished product that is creative in nature. Personal narratives give students an opportunity to describe their growth as a learner.

Exit cards are brief note card reflections turned in at the end of each class period. Students are asked to reflect on disciplinary content from class discussion and explain how this information relates to their service involvement.

Class presentations can be three-minute updates that occur each month or thirty minute updates during the final class periods during which students present their final analysis of the service activities and offer recommendations to the agency for additional programming. Agency personnel can be invited to hear final presentations.

Weekly log is a simple listing of the activities completed each week at the service site. This is a way to monitor work and provide students with an overview of the contribution they have made during the semester.
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Reflective Journals

With thanks to San Antonio College (www.accd.edu/sac/service )
Requiring students to write journals is a common reflection activity in service learning courses. Journals are easy to assign, yet difficult to grade, and many argue that this means of personal reflection should not be graded at all.  Journals provide a way for students to express their thoughts and feelings about the service experience throughout the semester and, with guidance, journals can link personal learning with course content. However, a common tendency is for journal entries to become a mere log of events rather than a reflective activity in which students consider the service experience in light of learning objectives. 

Before assigning a reflective journal, consider what learning objective the journal is intended to meet. Journals are an effective way to develop self-understanding and strengthen intra-personal skills.  Journals can also be a way to collect personal data during the semester to be summarized in a more formal reflective activity near the end of the service learning course. Journals should be collected and reviewed at least twice during the semester. A work by Suzanne Goldsmith (1995), Journal Reflection:  A Resource Guide for Community Service Leaders and Educators Engaged in Service Learning, is a helpful tool for service learning educators, and adds to previous work summarized by Jane Kendall and Associates (1990) in Combining Service and Learning:  A Resource Book for Community and Public Service.

Types of reflective journals include:

Personal Journal: Students free-write journal entries each week about any aspect of the service learning experience. If personal journals are submitted to the instructor, students can maintain a sense of privacy by earmarking pages they prefer not to be read by others.

Dialogue Journal: Students submit loose-leaf pages from a dialogue journal bi-weekly for the instructor to read and comment on. While labor intensive for the instructor, this can provide continual feedback to students and prompt new questions for students to consider during the semester. Dialogue journals could also be read by a peer. 

Highlighted Journal: Before students submit the reflective journal, they reread personal entries and, using a highlighter, mark sections of the journal that directly relate to concepts discussed in the text or in class. This makes it easier for the instructor to identify the academic connections made during the reflective process. This type of journal prompts the student to reflect on their experience in light of course content. 

Key Phrase Journal: In this type of journal, students are asked to integrate terms and key-phrases within their journal entries. The instructor can provide a list of terms at the beginning of the semester or for a certain portion of the text. Students could also create their own list of key phrases to include. Journal entries are written within the framework of the course content and become an observation of how course content is evident in the service experience.

Double-Entry Journal: When using a double-entry journal, students are asked to write two one-page entries each week: students describe their personal thoughts and reactions to the service experience on the left page of the journal and write about key issues from class discussion or readings on the right page of the journal. Students then draw arrows indicating relationships between their personal experience and course content. This type of journal is a compilation of personal data and a summary of course content in preparation of a more formal reflective paper at the end of the semester. 

Critical Incident Journal: This type of journal entry focuses the student on analysis of a particular event that occurred during the week. By answering one of the following sets of prompts, students are asked to consider their thoughts and reactions and articulate the action they plan to take in the future:  Describe a significant event that occurred as part of the service experience. Why was this significant to you? What underlying issues (societal, interpersonal, and curricular) surfaced as a result of this experience? How will this incident influence your future behavior?

Three-part Journal: Students are asked to divide each page of their journal into thirds, and write weekly entries during the semester. In the top section, students describe some aspect of the service experience. In the middle of the page, they are asked to analyze how course content relates to the service experience. And finally, an application section prompts students to comment on how the experience and course content can be applied to their personal or professional life. 
Reflective Essays

Reflective essays are a more formal example of journal entries. Essay questions are provided at the beginning of the semester and students are expected to submit two to three essays during the term. Reflective essays can focus on personal development, academic connections of the experience to course content, or ideas and recommendations for future action. As with any essay, criteria can be clearly stated to guide the work of students. 

Directed Writings

Directed writing asks students to consider the service experience within the framework of course content. The instructor identifies a section from the textbook or class reading (e.g., quotes, statistics, concepts) and structures a question for students to answer. For example “William Gray has identified five stages of mentor-protégé relationship. At what stage is your mentoring relationship with your protégé at this point in the semester? What evidence do you have to support this statement? In the following weeks, what specific action can you take to facilitate the development of your mentoring relationship to the next stage on Gray’s continuum?” 
A list of the directed writings can be provided at the beginning of the semester, or given to students as the semester progresses. Students may also create their own directed writing questions from the text. Students select which directed writings to complete and submit them periodically during the semester. Directed writings provide opportunity for application and critical analysis of the course content.

Experiential Research Paper

An experiential research paper, based on Kolb’s experiential learning cycle, is a formal paper that asks students to identify a particular experience at the service site and analyze that experience within a broader context in order to make recommendations for change. Mid-semester, students are asked to identify an underlying social issue they have encountered at the service site. Students then research the social issue and read three to five articles in professional journals on the topic. Based on their experience and library research, students make recommendations for future action. This reflection activity is useful in inter-disciplinary courses and provides students flexibility within their disciplinary interest and expertise to pursue issues experienced at the service site. Class presentations of the experiential research paper can culminate semester work. 

Service Learning Contracts and Service Logs
Service learning contracts formalize the learning and service objectives for the course. Students, in collaboration with their instructor and agency supervisor, identify learning and service objectives and identify the range of tasks to be completed during the service experience. Oftentimes, a service-learning contract cannot be completed until the student is at the agency for a couple of weeks and has a clear idea of how their skills and expertise can be of service. 
A service log is a continuous summary of specific activities completed and progress towards accomplishing the service learning goals. The contract and the log can become the basis for reflection when students are asked to assess their progress towards meeting the identified objectives and identify the obstacles and supports that had an impact on their ability to achieve the service learning objectives. These items can also be submitted in a service-learning portfolio as evidence of the activities completed.

E-mail Discussion Groups

When service learning is an option in a course, and not all students are involved in service, one way to facilitate reflection is to create a list-serve electronic-mail discussion group. Through e-mail, students can create a dialogue with the instructor and peers involved in service projects. Students write weekly summaries and identify critical incidents which occurred at the service site. Students can rotate as a moderator of the discussion every two weeks. Instructors can post questions for consideration and topics for directed writings. Near the end of the semester, a log of the e-mail discussions can be printed and provide data to the group about the learning that occurred from service experience.

Ethical Case Studies

Ethical case studies give students the opportunity to analyze a situation and gain practice in ethical decision making as they choose a course of action. This reflection strategy can foster the exploration and clarification of values. Students write up a case study of any ethical dilemma they have confronted at the service site, including a description of the context, the individuals involved and the controversy or event that create an ethical dilemma. Case studies are read in class and students discuss the situation and identify how they would respond. Lisman offers a seven-step method for discussing a case study that can be adapted and used in a service learning course. 

Directed Readings

Directed readings are a way to prompt students to consider their service experience within a broader context of social responsibility and civic literacy. Since textbooks rarely challenge students to consider how knowledge within a discipline can be applied to current social needs, additional readings must be added if this is a learning objective of the course. Directed readings can become the basis for class discussion or a directed writing about civic responsibility. Literature from philanthropic studies (O’Connell, 1983) can also prompt students to consider their service within the philanthropic traditions of American culture. The Call of Service (Coles, 1993) is also a useful resource for directed readings in service learning classes.
Service-Learning Portfolios

In a variety of contexts, portfolios are being used as a way for students to document and demonstrate their learning and work accomplished during the semester, or in some cases, during the undergraduate experience. Student portfolios contain evidence of both products and processes completed and ask students to assess their work in terms of the learning objectives of the course. Oftentimes, final grades are based entirely on the quality of a student portfolio. Service learning portfolios could contain any of the following: service learning contract, weekly log, personal journal, impact statement, directed writings, photo essay. Also, any products completed during the service experience (i.e. agency brochures, lesson plans, advocacy letters) should be submitted for review. Students write an evaluation essay providing a self-assessment regarding how effectively they met the learning objectives of the course. 

Classroom Assessment Techniques

The work of Angelo & Cross (1993) demonstrates the value of regular feedback and assessment within the classroom to assess learning and improve teaching. In order to assess learning, instructors must assess whether students are conceptualizing from concrete to abstract, assess what students are and are not understanding in class, and assess if students are able to relate what was learned in class to the world outside. Classroom Assessment Techniques (CATS), such as the “Minute Paper”, “Double Entry Journal”, “Muddiest Point”, and “Everyday Ethical Dilemmas” are examples of classroom assessment strategies that can easily be used in service learning classrooms as a way for students to reflect on their experience and for instructors to assess learning throughout the semester.

Personal Narrative

An interesting self-assessment technique that is easily adaptable to a service learning course is to ask students to write a narrative of themselves as a learner (Kramp & Humphries, 1995). Based on personal data through vignettes written regularly during the semester, or based on a personal journal, students create a story about themselves as a learner in the course. This activity sets a context for reflection throughout the course with attention directed to a finished product that is creative in nature. Personal narratives give students an opportunity to creatively describe personal learning and growth as a student in a service learning class.

Class Presentation

A way for students to share their service learning experience with peers is to make a class presentation through a video, a slide show, a bulletin board, a panel discussion, or a persuasive speech. This is an opportunity for students to display their work in a public format. A similar presentation can be offered back to the community agency as a final recognition of the student’s involvement.

Photo Essay

A photo essay is a pictorial representation of the service learning experience with personal reflections written under each picture. Throughout the semester, students record key events on film. If resources permit, students can be given a disposable camera to use for this project.

Structured Class Discussions

Structure reflection sessions can be facilitated during regular class time if all students are involved in service. It is helpful for students to hear stories of success from one another. They can also offer advice and collaborate to identify solutions to problems encountered at the service site. Roger Henry, Brevard Community College, has collected a number of examples of structured class discussions to be used in service learning classes in two publications, Reportage and The Toolbox: A Collection of Reflection Activities. 
The following exercise is an example of a structured reflection discussion: 
· List phrases that describe your senses/feelings at the service site. 
· List phrases that describe your actions at the service site. 
· List phrases that describe your thoughts at the service site. 
· What contradictions did you sense at the service site? 
(((((
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